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Use clues from the book to explain what you think will 
happen next. 
I think………because…… 
Maybe this means…………. 
I think I will learn…….because…. 
 
Question 
Ask questions as you read. 
Ask questions that begin with who, what, when, where, 
why, or how. 
Ask questions with answers….. 
• In the book 
• From clues + my experiences 
 
Clarify 
Look for words or ideas that are not clear. 
Try one of these strategies to figure it out…… 
• Read around the word. 
• Think about word chunks you know. 
• Does it make sense? 
• Reread. 
• Make a substitution. 
 
Summarize 
Include the main idea, not details. 
Explain what happened in your own words. 
This part is about……….. 





Use clues from the book to explain what you think 
will happen next. 
I think………because…… 
Maybe this means…………. 
I think I will learn…….because…. 
 
Question 
Ask questions as you read. 
Ask questions that begin with who, what, when, 
where, why, or how. 
Ask questions with answers….. 
• In the book 
• From clues + my experiences 
 
Clarify 
Look for words or ideas that are not clear. 
Try one of these strategies to figure it out…… 
• Read around the word. 
• Think about word chunks you know. 
• Does it make sense? 
• Reread. 
• Make a substitution. 
 
Summarize 
Include the main idea, not details. 
Explain what happened in your own words. 
This part is about……….. 


































































__ Look through the 
illustrations and 
discuss what the book 
might be about. 
__Use clues from the book to 
make a prediction of what 
might come next. 
Our predictions are…… 
 
 
The clues we used are…… 
Question 
__Look back in the 
text to ask questions 
that begin with who, 
what, when, where, 
why. 
__Ask main idea questions 
first. 
__ Be able to show where 
your answers are in the text. 





__Look for words or ideas that are 
confusing. “I wonder what that means?” 
 
 __Reread, read on, or ask a friend to help figure it out. 
__Be aware of strategies you 
used to figure out difficult 
words or ideas. 
A difficult word or idea we found…. 
 
Ways we figured the word or idea 
out…. 
Summarize 
__Include the main ideas, not 
the details. 
__Use your own words. 
__Use words such as first, 






















































Title of Book: 
 
 
o Based on the title I predict this will be about 
__________________________________________
__________________________________________. 
o In this book I think____________________________ 
will happen because____________________________ 
__________________________________________. 
o After looking at the pictures I think________________ 
__________________________________________. 























































































































































































IN THE TEXT: 
Right There 
 
Often the words used in 
the question are the same 
words found in the text. 
 
What did…? Who did….? 




Give one example…. 
List one…. 
IN THE TEXT: 
Think & Search 
 
Answers are gathered from 
several parts of the text 
and put together. 
 
How do you…? 
What happened to…? 
What happened before…? 







IN YOUR HEAD: 
Author & You 
 
You need to think about 
what the author has told 
you and what you already 
know about the topic. 
 
Why did the author…? 
Do you agree with…in the 
text? 
What will happen…? 
Why do you think…? 
What do you picture when…? 
Have you ever 
experienced….similar to…… 
IN YOUR HEAD: 
On my Own 
 
You will need to think 
about your own personal 
experiences to answer. 
 
Have you ever….? 
What do you think…? 
If you were…..? 
How do you feel about….? 
What do you know about…? 
Do you believe…? 
What would you do if….? 






IN THE TEXT: 
Right There 
	
IN THE TEXT: 
Think & Search 
	
IN YOUR HEAD: 
Author & You 
	
IN YOUR HEAD: 









































































































Clarifying Words  
 
1. Identify the difficult word. 
 
The word___________________ is 
confusing because…. 
 
a.  It was hard to pronounce it. 
b.  I  didn’t know what it meant. 
c.  I  didn’t know what it meant 
and I couldn’t pronounce it. 
 
2. Try to clarify the difficult 
word. 
 
I  tried the following strategies 
to understand the word….. 
 
___Did I look at the prefix, 
suffix, or base word? 
 
___Did I try blending the 
sounds together? 
 
___Did I think of another word 
that looks like this word? 
 
___Did I read on to find clues? 
 
___Did I try another word that 
makes sense in the sentence? 
 
___Did I reread the sentence 
to see if the word made 
sense? 
Clarifying Ideas  
 
1. Identify the confusing 
paragraph, sentence, page or 
chapter. 
 







a.  I  didn’t 
understand_______________. 
b.  It doesn’t make sense. 
c.  I  don’t 
get_______________________. 
 
2. Try to clarify the confusing 
part. 
 
I  tried the following strategies to 
understand the confusing part… 
 
___Did I reread the parts that I 
didn’t understand? 
 
___Did I read on to look for 
clues? 
 
___Did I think about what I 
already know about the topic? 
 












































































































































































































































































































Words	or	Ideas	to	Clarify	 	 	 	 	 Our	Summary	
1.	 	 	 	 	 	 	 	 __________________________________	
	
2.	 	 	 	 	 	 	 	 __________________________________	
	
3.	 	 	 	 	 	 	 	 __________________________________	
	



































































1. Ask members to look at the cover and illustrations and 
discuss what you see. 
2. Ask members to write their predictions. **Remember to use 
clues from the text to support your predictions. 
3. Share your prediction first.  
4. Then ask others what they predict. 





1. Ask your group members to write 1-2 questions that could 
be answered by reading the text. **Use questions words: 
who, what, when, where, why and how) 
2. Ask your question first. Call on members to answer. 
3. Ask others what their questions are. 












1. Ask your group members to identify words or ideas that 
were tricky or confusing. 
2. Have members write 1-2 difficult words/ideas. 
3. Share your word or idea first and strategies used to figure 
it out. 
4. Ask members to share their words or ideas. 
**Ask: “Does anyone have confusing words or parts to 
clarify?” 





1. Ask your group members to write a summary using the 
main ideas from the text. 
2. Share your summary first. 
3. Ask others to share their summaries or add to yours. 































































Reciprocal Teaching Self-Evaluation 
 
M- Most of the time        P- Part of the time 
             
                N- Not at all 
PREDICTING 
____ I preview the cover, title, illustrations and 
headings before reading. 
____ I stop to predict during reading. 




____ I ask “right there” questions. 
____ I ask “think and search” questions. 
____ I ask “author and you” questions. 
____ I ask “on my own” questions. 
 
CLARIFYING 
____ When I don’t know a word I stop to figure it 
out. 
____ I use different strategies to figure out words. 
Some of them are_______________________. 
____ When I’m confused by an idea I stop to figure 
it out. 
____ I use different strategies to help understand. 
Some of them are_______________________. 
 
SUMMARIZING 
____ I stop to summarize the main ideas as I read. 
____ My summaries are clear, short, and include only 
the important points.  
Adapted	from:	http://www.teacher2teacherhelp.com/wp-content/uploads/2010/11/Reciprocal-
Teaching-Self-Evaluation.pdf	
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Conclusion	
	
	 Chapter	Four	included	the	reciprocal	teaching	curriculum	to	be	used	in	a	third	grade	
classroom.	Additionally,	the	teacher	is	able	to	meet	instructional	standards	in	both	social	
studies	and	language	arts,	maximizing	the	use	of	teaching	time.	All	of	the	lessons	presented	
supported	the	research	in	Chapter	Two	of	this	capstone	emphasizing	comprehension	and	
the	process	of	reciprocal	teaching.	The	framework	of	the	curriculum,	in	addition	to	the	
individual	lessons	contribute	to	my	research	question:	How	can	reciprocal	teaching	be	used	
to	increase	comprehension	with	fluent	readers	in	the	primary	grades?	
	 I	will	conclude	this	capstone	project	by	reflecting	upon	what	I	have	learned	from	
developing	a	curricular	framework	for	implementing	reciprocal	teaching	in	a	third	grade	
classroom.	Additionally,	I	will	discuss	the	implications	and	limitations	of	my	study.	Finally,	I	
will	provide	some	recommendations	for	future	research	on	implementing	reciprocal	
teaching.		
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CHAPTER	FIVE	
Conclusion	
	
“I	imagine	a	school	system	that	recognizes	learning	is	natural,	that	a	love	of	learning	is	
normal,	and	that	real	learning	is	passionate	learning.”	
-Tom	Peters	
	
	 As	an	educator,	it	is	my	goal	to	provide	students	with	strategies	that	will	prepare	
them	to	be	successful	in	their	future.	More	specifically,	I	want	those	students	who	struggle	
with	comprehension	to	attain	the	proper	tools	to	guide	them	towards	success.	I	want	my	
students	to	fall	in	love	with	the	story	that	reading	provides	like	I	did	as	a	child.	In	order	to	
do	so,	I	need	to	ensure	that	metacognitive	thinking	is	taking	place	and	appropriate	
strategies	are	being	used	that	will	support	them	in	comprehending	a	variety	of	texts.		
Throughout	my	career,	I	have	developed	a	solid	foundation	of	strategies	for	teaching	
reading	comprehension.	However,	I	recognized	the	need	to	support	fluent	readers	in	
improving	their	comprehension.	This	desire	led	me	to	further	explore	the	question:	How	
can	reciprocal	teaching	be	used	to	increase	comprehension	with	fluent	readers	in	the	primary	
grades?		In	this	final	chapter	I	will	first	consider	possible	implications	of	my	findings.	Next,	I	
will	discuss	the	limitations	of	this	capstone	project	and	finally	I	will	recommend	future	
research	projects	concerning	reciprocal	teaching.		
Key	Findings	
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	 By	researching	the	areas	of	comprehension	and	fluency,	I	was	able	to	broaden	my	
understanding	of	those	terms	and	recognize	the	effects	that	reading	fluently	has	on	
comprehension.	I	especially	appreciated	Raskinski’s	(2004)	research	regarding	fluency	and	
the	connection	between	fluency	and	comprehension.	Additionally,	I	learned	the	benefits	
reciprocal	teaching	can	have	in	order	to	improve	comprehension	of	text.	Lori	Oczkus	
(2003)	was	very	informational	in	her	explanation	of	reciprocal	teaching	and	hands	on	
reciprocal	teaching	lessons.	The	use	of	reciprocal	teaching	in	a	classroom	not	only	teaches	
students	how	to	comprehend	text,	but	also	encourages	students	to	collaborate	with	each	
other	as	part	of	a	learning	community.			
Possible	Implications	
	
	 If	implementing	reciprocal	teaching	in	my	classroom	proves	to	be	effective,	I	will	be	
able	to	teach	more	efficiently.	By	embedding	the	content	of	the	third	grade	social	studies	
standards	into	my	language	arts	instruction,	time	will	be	better	managed,	as	students	will	
be	able	to	apply	reading	strategies	to	learn	social	studies	content.	If	my	findings	are	correct,	
students	will	additionally	benefit	from	collaborating	with	their	peers.	Not	only	are	they	
learning	the	four	strategies	of	reciprocal	teaching,	but	also	they	are	engaged	in	meaningful	
discussion	with	each	other	to	deepen	comprehension.	As	students	are	developing	social	
skills	to	successfully	work	with	others,	the	overall	climate	of	the	classroom	should	improve	
in	a	positive	manner.		
	 Since	I	will	be	implementing	reciprocal	teaching	with	the	entire	class,	all	third	
graders’	reading	comprehension	should	increase,	not	just	students	who	can	read	fluently	
but	struggle	comprehending.	As	competent	students	go	through	the	process	of	using	the	
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four	strategies	associated	with	reciprocal	teaching,	their	comprehension	should	continue	to	
improve.	Although	the	curriculum	was	designed	specifically	for	students	who	can	read	
fluently,	but	struggle	to	comprehend,	in	the	end	all	students	will	benefit	from	receiving	
reciprocal	teaching	instruction.		
	 By	implementing	this	third	grade	reciprocal	teaching	curriculum,	I	am	trusting	that	
my	work	becomes	contagious.	I	plan	to	share	what	I	have	created	with	teachers	in	my	
graduate	school	cohort	in	addition	to	my	future	teammates	in	hopes	that	they	will	be	
interested	in	also	implementing	the	unit	I	have	created.	Additionally,	if	an	opportunity	to	
present	my	research	and	curriculum	arises,	I	would	consider	it	so	that	my	colleagues	and	
administration	can	understand	the	benefits	reciprocal	teaching	can	have	on	improving	
students’	comprehension.	Ultimately,	I	want	to	become	an	advocate	and	a	resource	for	
educators	in	the	area	of	reciprocal	teaching.	
Possible	Limitations	
	
	 I	feel	very	confident	in	implementing	the	unit	I	created	as	I	based	its	development	
on	my	experiences	with	teaching	third	grade.	However,	there	are	a	few	limitations	to	
consider.	First,	I	am	writing	this	unit	during	the	spring	for	a	group	of	potential	students	
whom	I	have	not	yet	met.	As	a	teacher	who	is	responsive	to	students’	needs,	I	am	aware	
that	I	may	need	to	modify	the	curriculum	based	on	the	needs	of	the	students	in	my	future	
classroom.			
	 Another	limitation	is	the	lack	of	time.	With	the	high	demands	on	teachers	to	fit	
everything	in	within	a	short	amount	of	time,	I	am	concerned	that	there	will	not	be	enough	
time	to	fit	in	an	additional	reciprocal	teaching	curriculum	on	top	of	the	curriculum	teachers	
are	already	required	to	teach.	Luckily,	the	unit	designed	has	social	studies	standards	
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embedded	which	will	save	some	time.	Since	time	is	a	limitation,	teachers	will	have	to	make	
reciprocal	teaching	a	priority	in	order	for	students	to	receive	the	benefits	it	provides.	
Future	Research	
	
	 Although	the	unit	I	created	focuses	on	social	studies	content	standards,	I	chose	
foundational	lessons	in	reciprocal	teaching	so	that	the	structure	could	be	used	for	other	
content.	I	am	hoping	in	the	future	that	the	lessons	could	be	used	with	science	content	or	
simply	with	language	arts	content.	By	creating	a	curriculum	with	universal	lessons,	I	am	
confident	I	could	use	this	foundation	for	other	units	of	study	in	my	classroom.			
	 While	researching	the	area	of	comprehension,	I	found	myself	interested	in	learning	
more	about	interactive	read-alouds.	Interactive	read	alouds	consist	of	teachers	reading	
aloud	and	using	a	think	aloud	to	explain	their	thinking	to	students.		I	am	curious	to	explore	
if	interactive	read	alouds	would	contribute	to	improving	students’	comprehension.	In	the	
future,	I	am	interested	in	using	interactive	read	alouds	in	addition	to	reciprocal	teaching	to	
maximize	comprehension.	This	way,	students	would	be	shown	multiple	strategies	they	
could	use	to	strengthen	their	comprehension.		
	 With	the	completion	of	my	Master’s	degree	in	Literacy	Education	and	the	K-12	
Reading	License,	I	will	continue	to	further	my	studies	in	literacy	education.	For	example,	I	
plan	to	seek	additional	professional	development	in	collaborative	learning	so	I	can	
encourage	students	to	learn	from	each	other.	I	also	plan	to	further	my	knowledge	of	
technology	so	that	students	can	build	twenty-first	century	literacy	skills.	Eventually,	my	
plans	include	integrating	technology	into	the	reciprocal	teaching	unit	I	created.	
Final	Thoughts	
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	 As	I	culminate	this	project	looking	forward	to	the	next	school	year.	I	am	excited	to	
see	this	unit	come	to	life	as	students	take	on	the	roles	of	predictor,	questioner,	clarifier	and	
summarizer	to	deepen	their	comprehension.		Additionally,	I	am	filled	with	curiosity	as	I	
wonder	how	this	unit	will	work	when	put	into	practice	and	how	students	will	respond.	As	
an	educator,	nothing	excites	me	more	than	experiencing	students’	growth	throughout	the	
year.	By	implementing	this	reciprocal	teaching	curriculum	I	look	forward	not	only	to	
celebrating	my	students’	successes	along	the	way,	but	also	instilling	a	fondness	of	reading	
in	my	students	so	they	can	connect	and	fall	in	love	with	the	story	like	I	did	as	a	child.		
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